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Second walk. Introduction: Is it possible to create an ecology of practice through self 

navigation and co-creation?  How does a person orientate in different  places?  To find 

connections of people to place I approach these questions from a number of perspectives.  My 

roles as  Director for Training and Development, Ruskin Mill Educational Trust (RMET),  

parish councillor and festival co-ordinator for Nailsworth,  and  an action researcher whose 

method of practice is the art of walking. The following sketches and insights explore: Theory 

and practice: my personal co-ordinates?  Theory and method: how do I walk in place?  

Practice:walking as orientation. Method as transformative practise: what are the co ordinates 

for self navigation in a learning organisation?  Method and practice: how does the concept of  

a compass enable learners to self navigate and co-create an ecology of practice?     

 

Theory and practice: my personal co-ordinates? ‘To arrive where we started and know the 

place  for  the first time’    ( T. S. Eliot, Little Gidding, lines 241- 42). 

 

William Wordsworth's (1770-1850) metaphor that life is a circular journey whose end is ‘to  

arrive where we started and know that place for the first time’,  is a reflection of  his English 

poetic journey.  His Prelude opens along the River Derwent as a flow of time, and as a 

consequence of walking in place, and  reaction to industrial  and social revolution.  In his time 

Romanticism was embodied in the visual arts, music, literature and  travel.  

My post modern perspective is embodied in community development and education which 

involves weaving a pathway between my roles, and the objectives of a learning organisation.  

My capacities are informed  by lifelong learning in formal and informal education, my social 

politics 1990-2007,  Nailsworth Festival co-ordination with Ruskin Mill College 1984-2006, 

and an indigenous northern English perspective.  My grandparents were my role models, they 

belonged to coal mining neighbourhoods  of  Nottinghamshire where learning took place 

through the activities of  team sports, reading and seasonal celebrations, which were provided 

through miners welfare clubs and family networks. Our family moved location from 

Nottinghamshire to Cheshire.  As a  child  I walked alone to find familiar places, to observe 

difference,  to locate myself.  This was often in silence and as a result I developed thinking, 

reflective and imaginative capacities.  Later in life it was through walking that I facilitated art 

http://en.wikipedia.org/wiki/T._S._Eliot
http://en.wikipedia.org/wiki/Little_Gidding_(poem)
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projects with people in Nailsworth (1994-2001), for example, with senior residents along 

paths which they used for work and leisure. The projects were given to the town archives and 

placed along the Stroud Valleys Pedestrian Cycle Trail, a dismantled railway line. The Trail 

was constructed by unemployed adults through the Job Creation Scheme, a partnership 

between Gloucestershire and Stroud District Councils. The community art projects were co-

created by volunteers, with artists. With hindsight, as a newcomer, I participated in legitimate 

peripheral practice (Lave and Wenger 1991) and deep democracy (Mindell 1992) through 

relationship and process work,  sharing knowledge  such as family systems and self governing 

skills.  This was an apprentice for my role as Mayor (2004-2007). 

The annual Festival  contributed to the spiritual, social and working life of  Nailsworth.  

Events included  an art week called ‘pig week’ with Nailsworth Primary School,  and  

ecology workshops with Ruskin Mill College. Participation in the local pig trade enabled 

senior residents  to share their reminiscences with children  as valued members of the 

community. The construction of  ‘Pigs in a Sty’,  a co-shaped  art work  made from recycled 

beech wood (1995), enabled them to share their knowledge with people who use  the Trail.  

The Goethean practice of international practitioners such as Jochen and Cornelius Bockemuhl  

(1989, 1992) whose  workshops  ‘gave a lens to look  at nature’ (Aonghus Gordon 2009), 

revealed the ecology of  Ruskin Mill Valley.  A number  of activities in  2009 can be traced 

back to these points of origin, such as the development of  a Goethean research centre, and 

restoration of mill ponds along the Trail. My work was a reaction to several events. The  

miners’ strike (1984), which interrupted my lineage, people  were silenced. ‘I sensed a moral 

urgency to act’ (Maier p130), a need to enable my children to experience a sense of  

belonging, to give something back to the place where I lived.  

Being in the action research process I require a deeper understanding of why I do what I do, 

often in a momentary role, and being in a particular place and time (Mindell 1992). How does 

my method of walking relate to others, do people continue their own journey after their 

involvement, can walking be a method of transformation in a learning context ?    
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A primary purpose of action research is to produce practical knowledge that is useful 

to people in the everyday conduct of their lives. A wider purpose of action research is 

to contribute through this practical knowledge to the increased well being- economic, 

political, spiritual- of  human beings and their communities, and to a more equitable 

and sustainable relationship with the wider ecology of the planet of which we are an 

intrinsic part  (Reason and Bradbury 2006). 

‘The Secret Garden’ (A1) was an entrance for me to walk my post industrial perspective in 

the Lake District, and explore my relationship to a research culture  inspired by the work of 

Rudolf Steiner, located in two places, Foldsae- Norway and Nailsworth- England.  To find 

common ground  (Clifford and King 1991) through walking with people who have different 

learning styles, such as German and Norwegian students. To enable me to explore whether the 

concepts  of  co-creation  and  self navigation  are an  individual,  or a common quest.  

I am conscious that in writing these words at this time, they may change in the future because 

we are on a continuous process which will take a life of its own as others become involved, 

and they own and change the process.  This knowledge, gained through awareness and respect 

for each person’s perspective relates to Goethe’s insight (Steiner, Maier 2006  p 131). ‘In 

dialogue we are called upon to bring about mutual understanding. This is what knowledge is 

all about. Those who understand inherent human needs seek this and nothing else’.  

Different learning styles and knowledge may be revealed through social creative  practice. A 

shared process may enable a person to contribute to a group or organisation, and achieve 

‘personal autonomy with social integration and self realisation’ (RMET Strategic Document  

2009 ). Social practice facilitates the connections between the layers of  events, place and 

people.  Ariadne’s  thread  is an appropriate  metaphor because it involves weaving multiple 

threads, problem solving, ethical decision making,  such as including people in this research 

with their  consent.  The method of connecting threads involves an awareness of  biographic 

habitat (Maier 2006) ,  ‘my  impact, how my foot on the land may change the earth, my 

relationship to it and to others’.  Historically this can be illustrated through cultural  exchange 

and referenced  to concepts such as ‘solvitur ambulando’,  solve it by walking. In 

Wordsworth’s  time, the grand tour, and in my context, walking as creative social action to 

raise awareness of the importance of walking for health, to reclaim place, a social activity, to 



 

 

5 

 

 

travel to work or leisure. ‘Husserl singled out walking as illuminating the mystery of  how to 

build a coherent core world out of the fragmentary appearances that, taken in isolated 

groupings, would be merely kaleidoscope’ (Casey 1998). The concept of ‘biographic habitat’  

creates a framework to ‘explore human relationship to surroundings and  environment as they 

are understood in natural science’ (Maier 2006 p.158) .  From an artists perspective it is a 

means of explaining the visual images of my thinking. ‘Knowledge and art are related. They 

show the potentials of nature that have not been fully realised in the external world’ (Maier, 

Goethe p. 130).  

Walking enables me to interpret place, it is my language, and enables me to access and relate 

to symbols  of  being on the earth and in the earth. Below right: Robin Hood’s tree, the Major 

Oak,  represents play and imagination, geology and nature. This tree has a hollow interior and 

it was possible to stand in the heart, which has its roots above a coal seam, known as ‘sea 

coal’. The seam goes under the ground to the River Tees, and north sea to Germany. Centre 

and left: Sherwood Forest and the Lake District, freedom to roam, and in the past forest oak 

provided timber for ships and homes. 

          

Through the art of walking (Maier 2006) I may make a bridge from a past significant event, to 

my own time. These themes are in my oeuvre as an artist, they are the inner cycles of 

movement, and outer signifiers of the body of my work.  The layers, the patina of life, 

particularity (Clifford and King 1991), observed  place have been consistent, and enable me to 

familiarise myself in England,  or when I  journey to another place.  

Wordsworth visited Norway having been influenced by the Anglo-Irish  social reformer and 

travel writer Mary Wollstonecraft  (1759-1797),  and her letters describing her journey to 

Sweden, Norway and Denmark (1796).  He observed the relationship  ’of  land hanging 

between sea and sky.. A sea-born service through the mountains felt... The gulfy coast of 

http://en.wiktionary.org/wiki/body
http://en.wiktionary.org/wiki/work
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Norway iron-bound’  (By the Seaside, 1833 ).. the writers had a romantic perspective of 

people working in the land;  the shepherd, aristocrat, yeoman or  farmer knew their customary 

positions in the landscape, although this was changing. 

To find common ground (Clifford and King 1991) between Foldsae and the Lake district  I  

walked to locate  ‘presence’ (Maier 2006) of people through accompanied walking with peers 

from June 2008-October 2009.   For instance, mythological, geological, geographic and 

seafaring qualities are in both places, and as an inhabitant living on an island which has been 

occupied by Nordic settlers, they are familiar.  I observed, Wasdale August 2009,  that 11
th

 

century settlers had left their language in place, St. Olav’s chapel, pasture –thwait, sheep 

folds. These relate to Foldsae, pasture land on a fold between mountain and water.  The sea-

snake, a lochness monster, carved onto the Klyfta-stern, the Orm- worm- serpent  (Jesch 2001 

p. 44), describes the dynamic movement  of a Nordic ship, also observed  by Wollstonecraft,  

‘I did not leave Norway without some inquiries after the monsters’ (Wollstonecraft 1796 

p.90). Both localities feel as though they have been abandoned by traditional work and 

indigenous people. 

 

The term ‘clinker’  describing the construction of Viking ships,  appears in the residue of coal 

fires.  The upturned ship is a Lake District fell-fjell, the land between sky and sea, small 

islands, below. Cordielite stone found in Foldsae known as ‘viking compass, sunstone or 

water sapphire’ has a polarising quality, and may have been used to navigate. 

 

http://en.wikipedia.org/wiki/File:Sea_serpent.jpg
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These observations  revealed  potential for self navigation, connections  and tacit knowledge 

of  place. The question is how do we see something different in events that we see every-day?  

The answer may be to experience the walk from many perspectives, a linear walk, or through 

the insights of other people as they are revealed through a shared journey. 

It is for this reason that I draw my experience rather than use a camera. This is out of respect 

of place, to enable people  to tell their own story.  Drawing enables me to encounter nature 

with fresh eyes, and  know ‘place for the first time’, insights may be revealed, and are a 

bridge between event and meaning.  Drawing integrates observation, combined  phenomena  

of  empirical science-art,  my presence, my relationship to mineral and organic matter, 

awareness of different  modes of communication,  even if I do not understand them. 

The aesthetic of drawing-walking-sensing-shared participation is similar to what Maier (2006) 

describes as ‘accompanying, or being accompanied’.  Being mindful of significant  events  

which reveal biographic habitats of individuals and organisations... ’how we participate and in 

whose lives we participate reciprocally’ (Maier 2006).   

 However whilst my mark may be truthful to my being in the activity, my understanding  may 

not be accurate.  For this reason it is important to interpret an event with the insights of other 

people. This knowledge and understanding  is what I take to groups and learning 

organisations. Imprints of  people have left their mark, we may  choose to observe and be 

mindful of them. ‘Aesthetic  involvement becomes serious,  it establishes biographic reality’ 

(Steiner 1923, Maier 2006).  I sense the walk, the way that I participate, and am mindful of 

the interests of my colleagues, my relationship to them.  

Biographic reality, embodied  knowledge , may be  revealed through art practice.  For 

instance, if  I draw with charcoal  I sense the freedom of knowing that the material will move 

in different directions.  I know charcoal  will transform through my touch, I don’t know what 

it will be ( Novalis, Goethe, Schiller,  magical idealism 1800).   I experience  charcoal and 

coals’ potential  of  light as a point of orientation. As suggested in ‘The Secret Garden’ 

(page161)...‘it  is possible to think when encountering something familiar,  I have done this 
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many times before’.  This is ‘the phenomenal field, the lived body not only feels but knows 

the places which it is so intimately attached.  As far as bodily space is concerned, it is clear 

that there is a knowledge of place …even though it cannot be conveyed in the form of a 

description or even pointed out without a word being spoken’  (Husserl, Casey 1998 ) .  

In walking I think and sense emerging  knowledge.  I walk with the consciousness that 

walking is ‘the knowledge centre’ (Cetina 2006), and coal, the ‘essence’ object, becomes 

knowledge of  freedom - travel-trains- tree-wood - warmth -life- light. In this sense there is no 

separation between  I-we-world-hand-mind-spirit. The light in the charcoal  is a drawing.  

Theory and method: how do I walk in place? ‘To know the place for the first time’.  I am a 

visual, kinaesthetic and synesthetic learner.  I will listen, observe, sense place, record my 

experiences . Drawing will be the consciousness of  place which may emerge through the  life 

of my  walking.  Place is the blank canvas, the empty page under my foot.  Before I  position 

my foot  on the ground something is in place before I  come into contact with  it.  I  become 

aware of  the quality of my footstep, and the footsteps of others,  heavy or light tread, strides 

or hesitancy,  loose earth, soil, road, ice.  I will leave something in place when I depart.   

When holding an empty canvas I may intuitively choose colours which  relate to my 

surroundings. My primary mark is the bridge between making the connection of my lived 

experience, where insights can be made conscious and may reveal  thinking of being in a 

place, tacit knowledge. Combining materials, staying with the process until the art work feels 

right may take a second, an hour, or several years.  When a journey takes years the detail or 

insights may not be revealed until the final minute.  It is through the frame of  my foot  that I 

am conscious of  my body space in a place, which Husserl, calls the functioning ego.   

The unity of body parts is supplied precisely by the kinaesthetic feeling  

systematically  associated with the actual movements of the body as it walks.  In the 

action of placing footstep onto ground and then walking Husserl suggests that this is 

the paradigmatic path to the phenomenological understanding of place. Husserl drew 

crucial conclusions about place and space by attending to the ordinary activity of 

walking, and Merleau Ponty grasped the dynamism of the lived body in its most 

habitual activities (Casey 1998). 
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Being centred in walking, the gesture is a cycle, or sphere of knowledge, whilst at the same 

time I may appear to be walking in one direction. I will gather information,  meander, be 

mindful that I may have an impact on the journey of another person or place.  Goethe 

describes this as ‘anschauung’, ‘beholding’... ‘If we want to reach a living perception of 

nature, we must become as living and flexible as nature herself’ (Miller  1995). If  people are 

to understand their inner capacity and share their insights, this may be individual (self 

navigated) and collective (co-created) knowledge.  By observing phenomenon,  imagining,  

weaving connections, this may  reveal knowledge of  shared language and symbols.   

Through  his phenomenology of perception Merleau Ponty (1945) discussed the thesis that it 

is ‘primarily through our lived body that we have access to what both he and Husserl call the 

primary world’. This is how I drew my Lake District and Foldsae walking experience. Self 

knowledge acquired through body movement, recognising familiar signs, whilst being in a 

different place. Husserl maintains that ‘on the one hand walking establishes orientated things 

as identical things, and that on the other hand walking constitutes a fixed system of places. 

Living in the walking is a steady stream of places, beyond the place of body there is just never 

one place. There is a continuum of places in which to be located’ (Casey 1998).  

 

Places belong to bodies. We witness this in the phenomenon of body memory. A major 

component of such remembering has to do with how bodies remember certain places to 

have been and how to orient and reorient themselves in regard to these same and like 

places. Similarly cognitive mapping as internalized representations of places, plays a 

powerful role in orientation, often acting in conjunction with body memories. In both 

instances, places ingress into bodies in enduring and significant ways. The lived body  

is the  locator agent  of lived  places…the genius loci of all that has come to be called 

‘space’  in the West (Casey 1998). 

 

Practice:walking as orientation. The cycle observed through Wordsworth’s Prelude is a 

symbol of a compass, an ecology of personal and collective memory which connects the Lake 

District and Norway. For instance, did the visits of Wollstonecraft and Wordsworth have 

consequence, such as Romanticism in Norway (1820-1860’s)?  The concept of compass 

appears  in  Ruskin Mill College, and  Foldsae,  as  a  metaphor for self navigation. It offers a 
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means of finding co-ordinates through  an ecology of process-practice-method-self reflection-

self realisation.  

 

Wordsworth did not finish his Prelude, and I will not complete my walk.  If I am to facilitate a 

process, others will continue it.  The example below, ‘How to be cow’ with Jorun Barane. The 

key phrase here was to ask people ‘if you wish to ... make a journey, find your own pattern of 

walking, encounter the cow,  reflect on the progress of  your step, share your experiences with 

others to find your points of reference’.  In  walking  individually  and with others, we move 

into a space of our own choosing,  if not of our own making. In this sphere we encounter 

places as much as we enliven them.  

 

‘When you facilitate the exercises you are both participants inside and observers from outside  

but it is possible to  be creative as well, we drew the picture image together’  (Jorun Barane 

2009). 

Maria Fischer, RMC, German, discusses ‘How to know cow’, and in this we can understand  

how the encounter enabled her to describe her experience and relate to a theoretical 

framework, and her knowledge of cow. The co-created form of cow-ness was  revealed 

through group insights. Observation over time will reveal whether  her  research is influenced 

by her role in RMC, the ecology of  Foldsae,  her biography, or a combination. Maria 

transferred her pattern of walking, to her understanding and knowledge of the cow.  

Self reflection; insights and adjustments followed because ... I found, different ways to 

be with the cow depending on her needs and her relationship to me. I ... established an 

intuitive connection and compared it to the reality. Self navigation: we also attempted 

to discover how our approach sits with... theories of knowledge, which establish my 
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pattern as a viable method of research in the European cannon...Co-creation: Sharing 

perspectives of the inner and outer qualities of cow with a larger group of participants.   

When people share insights, common understanding may occur, individuals are the substance 

on the metaphorical canvas, and with the resulting collaborative art work.  Each person may 

know their co-ordinates and may be able to continue their journey.  Being  a facilitator in the 

process I may be visible in my  role, and invisible  to enable people to express  their 

perspectives.  This is described by Mindell (page 75) ‘she is able to give up her position ...she 

must  also realise that she is unimportant and inconsequential to the entire organisation, if she 

takes it personally,  she robs the group of its own process and development.  Leadership is 

just another role’.  

Method as transformative practise: what are the possible co ordinates for self navigation 

in a learning organisation? I am conscious of the impact of my footstep in an organisation, 

my role is to enable people to learn and research together in a co-creative way within a 

coherent structure, and with the gesture of inclusion.  It is necessary to ensure that all people 

in an organisation are heard, people know their roles and are valued. Depending on how I 

journey, who I accompany, the co-ordinates may change. An example of this process can be 

illustrated with  reference to my Lake District drawings (A1), my insights may co-create 

systems with colleagues. Right: watercolour pencils, I locate my direction,  2009 

 

Left: watercolour  pencils, movement, freedom to self navigate within the contours of  the 

landscape, 2009. Whilst being completed in a different time,  these drawings enabled me to 

understand  related  images  co-created in  2007,  below:  Lakeland watercolours, movement.   
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These were  transformed  to learning objectives through the  collaboration of  Julia Wolfson, 

Australian, adult educator, who enabled staff  to name the objectives; sense of  belonging, 

knowledge, competence, self awareness, collaboration, relationship, understanding. James 

Dyson MD, English, sequenced the colour spectrum to Steiner’s seven life processes, rhythm, 

warmth, nourishment, trust, constancy, culture and recreation. These connect to the seven fold 

programme of the student journey: meeting, supporting, challenging, changing,  keeping on, 

exploring, moving on.  Jerry Lampson, Sheffield, graphic artist, related the objectives to a 

representation of  standing with a footstep on the earth, and connected it to the RMET motif, 

centre created by  Aonghus Gordon, which holds the learner at the centre. 

 

 

 

The objectives  are  co-ordinates which 550 people in the organisation, with different learning 

styles,  may wish to choose as personal navigation locations.  They relate to RMET Vision 

and Values 2009, ‘The ability to achieve competence ...through fostering a range of  sensory 

experiences and their integration may create the foundation for personal autonomy, social 

awareness and action’. Whether these co-ordinates are significant will be evaluated over time. 

They may become embedded in the organisation if co-creation and self navigation is an active 

and social process, they are woven into the staff training modules, and role modelled  through 

college teams. 
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Method and practice: how does the concept of a compass enable a learner to self 

navigate and co-create an ecology of practice? To define ecology of practice,  self 

navigation and co-creation.  Individuals may find a pathway through the discovery of co-

ordinates revealed in nature, through self reflection,  by engaging critically with theoretical 

context, finding a  personal method which enables different streams of  creative action to 

interact. Personal journeys may relate through social interaction  and exchange of knowledge 

to the concept of co-creation, which is an active, social and educational process between 

people who may have a common purpose . In this context knowledge to develop a research 

culture emerges through  collaboration  which may enable different languages such as 

symbols,  art, craft, music and oral history to emerge and become explicit. 

An ecology of practice can be explored  through the context of  a geological feature (Maier 

2006) which is a  metaphor for transformed  material, people and place. Below right: RMET’s  

zodiac  co-created in 1983  by Aonghus Gordon with unemployed young people, he remarked 

that the form, made from abandoned and recycled materials,  is a ‘metaphor for  the students 

who were on the dole queue’.  This was an intuitive co-creation  using the archetype of a 

crystal sphere. The zodiac represents a cosmology,  a dialogue of relationships. Local 

resources included clay and sandstone. The cobbles and kerb stones were deposited on Ruskin 

Mill site by Gloucestershire County Council.   

Learners  are represented by silica (outer skin) and calcia (skeleton) of  granite and sandstone, 

their forms are referenced by the circle, triangle, rectangle, square. The home and hearth are 

revealed through the use of bread oven tiles. Stones polished by the footmark of people and 

horses represent the physical journey of making a road together.  At the heart is a piece of 

meteor which connects the footstep on the earth, to the universe. The central cross of the spine 

supports the structure of  the seven life processes and learning objectives, described above, at 

the perimeter the twelve senses are represented by stars. ‘Transformed materials are a 

choreography of  a signpost’  (Aonghus Gordon  2009)  between places, the potential journey 

for staff and student learning, spiritual values, capacity, compliance, reflection and evaluation.  

ôThis follows a tri-phasic model of human development, recognising and guiding the 
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students’ integration of  body, soul and spirit...this is achieved through a qualitative 

experience of,  and practical engagement with the three planes of space, which give rise to a 

personal compass  of  orientation’  ( RMET Vision and Values 2009). 

 

The planes of space can be transferred from personal co-ordinates  to  organisational 

structures: 

¶ Vertical-spiritual intention of  the Ruskin Mill Educational Trust Orientation Course 

Practical Skills Therapeutic Education Programme.  

¶ Horizontal - accessibility, language, delivery, capacity, accreditation  and quality. 

¶ Sagittal and Frontal – HR-Compliance and validation, internal and  external quality 

assurance.             

 

 

The geological, geographic, social and cultural features of  Foldsae and Ruskin Mill are 

metaphors for personal and organisational co-ordinates  which may be transformed through 

collaboration and shared knowledge.  They may relate to an ecology of  practice and the 

biographic habitats of our local and global footprint.  
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